Project Shaamil: An Inclusive Education project

Findings, Actions Taken & Outcomes

Area Identified

Action Taken

Outcome / Evidence

Classroom inclusion barriers

Teacher feedback and needs mapping
done by an online survey were used to
identify barriers to participation,
learning and classroom inclusion.
Inclusive classroom strategies were
shared with teachers.

Teachers reported greater awareness
and increased use of inclusive practices
after the strategies provided under the
Shaamil initiative.
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Teacher—student inclusion

Teachers were encouraged to provide
opportunities for participation, use
supportive language as provided under
the project Shaamil.

indicated that teachers were involving
them more actively in classroom
activities and creating a more
supportive environment.

“My teacher speaks to me more
patiently now. I feel more comfortable
asking questions.”

“When I make mistakes, my teacher
helps me understand and try again.’

“My teacher makes me feel more
confident to participate in class.”
(Note: Photographs of students have
not been included to maintain student
confidentiality and protect their

privacy.))

>

Participation of students with
additional needs

Individual support, encouragement and
opportunities for participation were
provided across school activities.

A student with additional needs was
able to participate on the Annual Day
stage and in sports (photo attached
below), demonstrating increased
participation and confidence.
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Bullying and peer difficulties

School counsellors conducted group
counselling, explored triggers and areas
of concern, planned targeted
interventions and conducted follow-up.

Students demonstrated improved
understanding of triggers, behavior and
healthier peer interactions.

Student 1: “I understood that I don’t
have to stay silent when someone
makes me uncomfortable. I know whom
1 can approach for help.”




Student 2: “The counsellor helped me
understand how bullying affects others.
Iwill be more empathetic.”

Student 3: “I learned that not joining
in when others tease someone is also
important, as my counselor taught me
the role of a bystander. I will try to be
more supportive of my classmates.”
(Note: Photographs of students have
not been included to maintain student
confidentiality and protect their

privacy.))

Peer inclusion of a new student

Support was provided to the newly
joined students to facilitate peer
adjustment and inclusion, along with
focused intervention.

Improved peer inclusion and social
adjustment were observed, as reported
by a student of class VIII:

“Since my father is in the Army, I have
had to change schools a few times, so it
was difficult for me to settle in and talk
to everyone. Taking part in skits,
assemblies, group activities, class
discussions and other school activities
helped me slowly get involved. I now
have three good friends in my class and
feel much more comfortable here.”
(Note: Photographs of students have
not been included to maintain student
confidentiality and protect their

privacy.))

Learning difficulties

Modified paper accommodation was
provided according to the student's
learning needs and academic
performance was monitored.

The student's learning and response to
the accommodation were observed by
subject experts, supporting continued
individualized academic support.
Modified paper sample is attached
below:

[ Navrachana Higher Secondary School, Sama
| Periodic Assessment:1 /1

[ - 2026-27 Modified Paper
Subject: English
Std: IV _ MM: 20
| Date: / 12026 Time: 1 hr
| Name: Roll No:
{ Invigilator's sign: Teacher's sign:
" INSTRUCTIONS:
Read the questions carefully and answer in neat handwriting
Revise the paper before submission.
SECTION A - LITERATURE (9 MARKS)
Q1. Reference to Context: )
1. "Now | will be able to go out through the tiny door into the garden!*
a) Who is the speaker?
b) Why did she think she could go through the door?
c) Was she able to enter the garden?
Q2. Answer the following questions. @

1.What did the mouse and the animals discuss?

2. Describe the appearance of white Rabbit that Alice saw?

Student voice and self-advocacy

Khanak (student of class XII) and
Ayush (student of class X) shared their
experiences and difficulties through the

stage presentation of “The Unseen
Side”.

Students demonstrated confidence in
expressing challenges and helped peers
understand that some difficulties may
not be immediately visible.




Teacher capacity building

Counsellors provided teachers with
practical strategies to support diverse
learning, behavioral and emotional
needs.

teachers is attached below, i.e. An
Early indicator. It is used by teachers to
screen students

EARLY INDICATIONS OF LEARNING DISABILITY

Poor concentration.

Is often nccused of not listening or paying atiention.

Excessive tripping, bumping into things and falling over,

Difficulty with catching, kicking or throwing a ball; with hopping and/or
Kipping

Loses things or longets thent at school, ey pencil, eraser, sharpener, book,
compass box, iffin box, water-bottle, raincoat, umbrella.

Has difficulty with tying shoe laces, dressing, buttoning.

Has difficulty telling left from right

Contusion between directional words, e, up /down, in /out.

Usc of substitute words e g, “skatiog” for ‘skiing’,

Inabiity 10 remember the lsbel for known objects, e, ‘fan’, ‘tap”.

Difficulty with sequence e.gg. coloured bend sequence, reciting the alphaber,
numbsers, days of the week and/or months of the year,

Difficulty leaming nursery thymes and rhyming words, e.g. ‘cat, mat, st”
Confusion between -ty und ~teen numbers, e, *thirty and thirteen'.

Has difficulty memorising and nemembering tables.

Needs to use fingers or marks on papet to make simple caleulations,

IHas particulor ditficulty with reading and spelling,

Confuses *b' and *d" and words such as ‘no'/’on’.

Puts letters and figures the wroag way round, ‘top* for ‘pot’, ‘21" for *12*
Leaves letters out of words (‘mak' for ‘make’) or puts them in the wrong
order (*form” for ‘from').

Spells phanetically, ¢ g ‘cercul’ for ‘eircle’, ‘brot” for *brought'

Skipy words and sometimes even lines while reading,

1f w child has several of these indications, hefshe needs to be refernd to
psychologist for detailed investigation. The ehild may have a leaning disabiliny

or there may be other reasons,

THIS ISNOT A CHECKLIST.
FORMAL TESTING IS THE ONLY WAY TO CONFIRM A DIAGNOSIS
OF SUSPECTED LEARNING DISABILITY.

EARLY INDICATIONS OF LEARNING DISABILITY

Confusion between ‘who' and *how', ‘there’ and ‘their’, ‘for” and *from’
while reading and/or writing,

Has problems tnderstanding what he/she has read

Diffculty copying from he blackboard and sometimes even from  book
Icomplete notes, incompléte exanm papers.

Uniidy. illegible written work

Disregards punctuation and capitalisation

Answers orally. but not able o put the same on paper.

Lacks confidence and has o poor self image.

Recognition of inclusive practice

Innovative inclusive classroom
practices were encouraged and
documented.

Ms. Bansi, preparatory stage educator
presented her innovative classroom

practices for inclusion at NCERT and
received an award, providing a strong
example of practice-based recognition.




Peer/buddy support for learning A buddy-support approach was
needs amplified for students experiencing
difficulties with attention and
classroom engagement.

Student leadership and continuity The Aadhaar Student Committee was
linked with the inclusion initiative,
with monthly planning for further
activities.

‘Project Shaamil’ - The Inclusive Education project provided an opportunity to understand the diverse barriers experienced by
students and to respond through practical, school-based interventions. The evidence collected through teacher feedback,
student feedback, counselling interventions, academic accommodations, participation opportunities and peer-support strategies
indicates meaningful progress towards a more inclusive school environment.

The Project Shaamil helped move the school from identifying inclusion-related concerns to taking targeted action, monitoring
outcomes and creating mechanisms for continued support. The project also highlighted that inclusion extends beyond physical
accessibility and includes learning support, respectful teacher student relationships, peer acceptance, participation, emotional
safety and a sense of belonging.

“The barrier was not always the student; sometimes it was the environment, expectations, communication or lack of
appropriate support.”

The next step is to sustain these practices through regular monitoring, student leadership, teacher capacity building and
continued collaboration between teachers, counsellors, students and school leadership.




